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Foreword 

 

By Cardinal Roger M. Mahony 

Archbishop Emeritus of Los Angeles 

Immigrants. Immigration. Immigration reform. These topics have become hot button 

issues on talk shows, on the Internet, and during political contests the last few years. 

And immigration will be a major topic in the upcoming presidential, congressional, and 

local elections. 

I have little confidence that our elected leaders will have the courage to face the reality 

that our country depends upon low-paid workers all across the employment field:  

agriculture, the hotel and motel industry, restaurants, tourism, home health care, and 

landscaping, to mention but a few.  Over the centuries we as a people have wanted it 

both ways: on the one hand, we want the services which immigrants provide—and the 

low costs of those services; and on the other, we don’t want newly arrived peoples in 

our communities. 

Where do I find hope for our future as a nation built upon the commitment, energies, 

and creativity of our immigrant brothers and sisters?  Answer: with our youth and young 

adults—because they “get” this issue. 

Every time I visit a classroom or a gathering of high school or college students, my first 

question is the same: “How many of you were in school with a classmate, friend, or 

schoolmate who was here without legal papers?”  In virtually every case, half of the 

hands go up. 

That is so encouraging to me because at least half of our students in Catholic high 

schools and colleges know an immigrant as a “real person,” someone with a human 

face, someone who shares the same hopes, life experience, and dreams that they do. 

We have posted two contradictory signs on all of our borders: No Trespassing and Help 

Wanted. It is this contradiction that cries out for resolution.  We have some 11 million 

undocumented people in our country, and virtually all of them belong to blended 

families:  some members have documents, while others do not.  Because of that reality, 

these families are not going to split up with some returning to their country of origin. 

We as Catholics are an immigrant people—beginning with Abraham in the Old 

Testament and proceeding down Salvation History.  Jesus Christ had to flee to Egypt to 

escape Herod shortly after his birth.  Jesus’ own words have inspired his followers 

through the ages:  “For I was a stranger, and you welcomed me…” (Matthew 25:35). 
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In our own country, Catholics since the late 1770s have carried on our outreach to 

immigrants from all lands. 

The rights and the plight of today’s immigrants in our country is one of the most 

pressing moral, ethical, and social justice issues of our time.  For that reason, our young 

people in our Catholic high schools need to be fully informed about this issue, and they 

need to be able to relate their discipleship to Jesus Christ with their care and concern 

for today’s immigrants.  

The teaching materials in Migration and the Church: A Five-Day Mini-Unit from Ave 

Maria Press are intended to give all teachers a usable, workable, and inviting five-

section module that they can easily include in any existing high school course.  The 

module is interesting and interactive for the students, and will help them to know more 

about the Church’s teachings with this issue and how they can be informed and involved 

to assist our immigrants directly and through the process of immigration reform. 

Today’s teens need a broader sense of their own immigrant history, an understanding of 

the great contributions made by immigrants over the centuries, and how they can be 

actively involved in outreach to immigrants and to reform of our immigration laws to 

bring a lasting and just solution for them and their families. 

At least half of our students know personally an immigrant classmate without papers.  

Let’s motivate them to a Christian care, concern, and action on behalf of today’s 

immigrants! 

      —Cardinal Roger M. Mahony 

          Archbishop Emeritus of Los Angeles  
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Introduction 

 

Overarching Goal of the Mini-Unit 

Students will develop and articulate a faith-inspired understanding of the complex issue of 

migration. 

 

Mini-Unit Description and Rationale 

Migration is a complex issue, with a wide continuum of perspectives as well as tremendous human 

rights implications. As Catholics, we have a responsibility to form an understanding of this issue 

that is guided by the tenets of our faith. This mini-unit walks students through discussions of 

migration issues from a variety of standpoints—its relationship to our personal and family history, 

to Scripture, to contemporary political debates, to Catholic social teaching, and to the Eucharist. At 

the heart of this mini-unit is the viewing of the film Dying to Live: A Migrant’s Journey, which 

presents the human face of the migrant. 

 

Unit Assessment 

Students will respond in writing to one of two prompts, in which they articulate how their faith 

informs their understanding of issues related to immigration. 

 

 

  

https://www.avemariapress.com/product/LS00001/Dying-to-Live/
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Day One: Reasons for Migration throughout History 
 

Day One Objective 

Students will describe migration as an ongoing, integral part of human history with a wide variety 

of causal factors. 

 

Teacher Preparations Before Class 

Write bell work prompt on the board, or post using a projector. 

Write or post the following definitions in a place where students will be able to read them as they 

enter the room: 

 Migrate: to move within one’s country or between nations, often in search of work. A 

person who migrates may be called a migrant. 

 Immigrate: To move to a new country to take up permanent residence there. A person who 

does so is called an immigrant. An undocumented immigrant is in a country without the 

permission of that country’s government. 

 Emigrate: We use this word when we talk about the country that a migrant is leaving. For 

example, we might talk about a person emigrating from Mexico and immigrating to the US. 

Materials needed: 

 Copies of handouts (Note: Handouts 1A and 1C taken from JustFaith resources “Crossing 

Borders” by Fr. Dan Groody, CSC). 

 

 

Lesson Procedures (50-minute class period) 

Time Method Description of Learning Task 

5 min Bell work As students enter the room, they get out their notebooks and 

respond to this prompt written on the board: “Why might a person 

immigrate to a new country?  Why might a person choose not to 

immigrate?  List as many reasons for each as you can.” 

5 min Introduction 

and Prayer 

Teacher explains: “For the next five days, the class will explore 

various perspectives related to the topic of immigration. Through 

discussions, readings, films, and lots of thinking and reflection, the 

class will explore immigration as it relates to our own personal 

histories, as it relates to Scripture, as it relates to current political 

debates and perspectives, as it relates to social justice, and as it 

relates to the Eucharist.” 

 

Teacher distributes (or projects) the text of the prayer service 

(Handout 1A), selects readers, and leads opening prayer. 

10 
minutes 

Class 
discussion and 
processing of 
bell work 

Teacher asks students to share some of the reasons they came up 
with why someone might immigrate. Write these examples on the 
board. Do the same with reasons why someone might not immigrate. 
Elicit a variety of reasons: economic, religious, political, family 



7 
 

activity unification, environmental, forced. As much as possibe, try to collect 
similar reasons by writing them in similar spots on the board. Ask 
students to identify which reasons are “push factors” (reasons to 
leave a particular country) and which are “pull factors” (reasons to 
enter a particular country). Mark these accordingly on the board. 

15 
minutes 

Notes and 
think-pair-
share activity 

Teacher distributes Day One Handout 1B. Have students copy the 
definitions from the board, and then sort the brainstormed reasons 
to immigrate into the two columns, labeled “Voluntary Immigration” 
and “Involuntary Immigration.”  After a few minutes of independent 
work, invite students to pair up with a classmate and compare their 
sorting. As students work together, distribute Day One Handout 1C, 
“US Migration Fact Sheet” and ask students to comb through these 
facts for additional reasons to add to these columns.  

5 minutes Class 
discussion and 
processing 

Teacher calls the class back together and asks for examples of 
reasons for migration that students gleaned from the fact sheet. 
Teacher adds these to the board as appropriate. 

10 
minutes 

Directions and 
independent 
student work 

Teacher asks students to conclude, based on what they’ve just read 
in the Fact Sheet, whether immigration is a contemporary concern 
or one that has existed throughout history. Teacher elicits the 
conclusion that immigration has been an integral part of American 
history. Teacher then distributes Day One Handout 1D: Personal 
Migration Stories. Students begin to complete this exercise in class, 
with the remainder assigned as homework. Encourage students to 
talk with their parents or other older family members about these 
questions. 
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Handout 1A: Opening Prayer 

based on Matthew 5:3-12 and Luke 6:20-23. 

 

Reader 1: Blessed are you who are poor—like 75 percent of the world’s population who live on 

less than $10 per day1 . . .  

All: For yours is the Kingdom of God. 

 

Reader 2: Blessed are you who hunger now—like 30 percent of the world’s population who suffer 

from malnutrition2 . . .  

All: For you will be filled and satisfied. 

 

Reader 3: Blessed are you who weep now—like those families who live in separation and isolation 

when one member must migrate in order to find work . . .  

All: For you will be comforted. 

 

Reader 4: Blessed are the merciful—like those who provide water in the desert for stranded 

migrants . . .   

All: For you will be shown mercy. 

 

Reader 5: Blessed are the pure of heart—like the children who wait in hope for a parent who has 

crossed the border to return . . .  

All: For you will see God. 

 

Reader 6: Blessed are the peacemakers—like all people of good will who work for justice . . .  

All: For you will be called sons and daughters of God. 

 

Reader 7: Blessed are you when people hate you, when they exclude you and insult you and reject 

your name—like the stranger, foreigner, or alien . . .  

All: For great is your reward in heaven. 

 

Leader: God, keep us ever mindful of our sisters and brothers who are in most need both here and 

around the globe. Guide our study with your presence, and help us to come to a greater 

understanding of what it means to be human and what it means to be Christian. We ask this in the 

name of Jesus Christ, who first came to us as a migrant, and through his Death and Resurrection 

from the dead, now lives and reigns with you and in us, through the power of the Holy Spirit. Amen. 

  

                                                           
1 Daniel G. Groody, Globalization, Spirituality, and Justice: Navigating the Path to Peace (Maryknoll, NY: Orbis, 
2007), 5. 
2 Ibid., 3. 
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Handout 1B: Reasons for Migration 

Define: 

Migrate: 

Immigrate: 

Emigrate: 

 

Voluntary Immigration Involuntary Immigration 
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Handout 1C: US Migration Fact Sheet 

 

1700s: 

1) Colonial settlers were active in the transatlantic slave trade. In 1660, five percent of the 

population was made up of blacks. By 1700, that number had risen to 21 percent. 

 

2) Several European governments had laws that that made it difficult for their citizens to 

migrate to the American colonies. After 1776, Americans from the industrializing Northeast 

worked hard to overcome these barriers and bring more settlers from Europe to work. 

 

3) American leaders such as Benjamin Franklin and Thomas Jefferson were concerned about 

the growing number of German immigrants. They believed the German language and 

culture would be incompatible with the republican democracy. 

1800s: 

4) The Passenger Act of 1819 was designed to attract European immigrants from all 

nationalities. It included policies to help people of modest means cross the Atlantic and 

acquire land in the States, while making this more difficult for the poor. 

 

5) Beginning in the 1830s, railroad and shipping companies actively encouraged northern 

Europeans to immigrate to the United States. 

 

6) The huge immigration wave in the 1830s was only partly caused by “push factors” such as 

the Irish potato famine and European population growth. 

 

7) Roman Catholics emigrated from many parts of Europe. This challenged what many 

considered to be the “American cultural identity,” initially founded on Protestantism. 

 

8) In the 1830s and 1840s, business interests such as shipping companies defeated many 

attempts to pass legislation restricting immigration. 

 

9) The 14th Amendment (1868) defined US citizenship to include all children born on US soil 

(with some exceptions). 

 

10) In the 1860s, the cost of transatlantic travel dropped dramatically. 

 

11) In the 1860s, the European railroad network was expanded eastward and southward, and 

American and European industrialists took advantage of this to recruit more workers from 

these parts of Europe, many of whom were Jewish. 

 

12) The transportation revolution in the 1860s also made it possible for seasonal workers, such 

as construction workers, to temporarily return to their home countries when not employed. 
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13) European immigration slowed in the 1850s due to the Crimean War, just as the US was 

experiencing major westward expansion. 

 

14) In 1863, President Lincoln pressed his Secretary of State to establish a “system for the 

encouragement of immigration.”  The systems created brought in European workers as well 

as Chinese workers for the West Coast under conditions that included elements of bondage. 

 

15) In 1894, searching for more workers for West Coast development, the United States 

persuaded Japan to allow people to emigrate. 

 

16) Asians on the Pacific side and non-white Europeans from the south and east on the Atlantic 

side prompted negative reactions from those concerned that immigrants wouldn’t 

assimilate into American culture, threatening the “purity” of this culture. 

1900s: 

17) Policies in the early 1900s used a variety of strategies to ban immigration from Asia. 

 

18) The dwindling supply of labor from China threatened the economic development of the 

West. Southwestern entrepreneurs turned to Mexico, where the population had grown 

tremendously and where it had become much more difficult for peasants to live off the land. 

 

19) World War I brought an end to transatlantic movement, and also a greater demand for 

industrial products, which resulted in a labor shortage. Midwestern American companies 

turned to Mexico for workers. Others encouraged African-American migration from the 

South to northern cities such as Detroit and Chicago. 

 

20) After World War I, the US restricted the number of annual entry visas in proportion to the 

share of each nationality in the current population. Northwestern European countries 

received the largest share, with Southern and Eastern European countries receiving the 

smallest. Asians were completely excluded, prompting a debate over whether Arabs were 

considered Asians. 

 

21) Within a decade of World War I, immigration was reduced to less than one-fourth of its pre-

war level. 

 

22) Mexican immigration was encouraged in the 1920s (the national-origins quota system 

described in #20 did not apply to any country in the Western Hemisphere). During the 

Great Depression, Mexican residents and US-born citizens of Mexican origins were deported 

to make room for unemployed non-Latino citizens. Temporary labor migration from Mexico 

was again promoted after the outbreak of World War II. 
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23) New legislation in the 1950s kept the national-origins quotas, while setting aside large parts 

of these quotas for families of US residents and highly skilled workers. It also established 

small quotas for immigrants from Asian countries. 

 

24) The Immigration and Nationality Act of 1965 removed the national-origins quotas and set 

broad annual limits on immigrants from both the Eastern and Western Hemispheres. Clear 

preference was given to close relatives of US citizens, and a share of entries was reserved 

for those classified as refugees. Legal immigration rose to levels not seen since before World 

War I. This wave of immigrants has been the most diverse in US history. 

 

25) It was clear from the start that the US did not possess the police force necessary to prevent 

undocumented movement across the southern border between the US and Mexico. 

 

26) The 1986 Immigration Reform and Control Act required employers to enforce immigration 

law by hiring only workers who could prove their legal status, but it proved quite possible 

for unauthorized immigrants to submit forged documents that employers accepted. 

 

27) In the late 1900s, several attempts were made to control entry through the southern 

border, but none of those enacted have succeeded in stopping unauthorized immigration. 

 

 

The source for this fact sheet is the article by Aristide Zolberg entitled “Rethinking the Last 200 

Years of US Immigration Policy” which can be found at: 

http://www.migrationformation.org/Feature/display.cfm?ID=401 (last accessed April 27, 2008). 

The article is based on his book, A Nation By Design: Immigration Policy in the Fashioning of 

America, published in 2006 by Harvard University Press 

  

http://www.migrationformation.org/Feature/display.cfm?ID=401
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Handout 1D: Personal Migration History  

 

My family emigrated from (there may be more than one answer): 
 
 
 
My family immigrated to (there may be more than one answer): 
 
 
 
 
Why did my family immigrate? 
 
 
 
What “pushed” my family from their place of origin? 
 
 
 
What “pulled” my family to their new home? 
 
 
 
 
 
My family’s immigration was: (circle one) 
 
                          Voluntary      or       Involuntary   
 
 
 
 
Does my family have any connections to our place of origin?  If so, what connections? 
 
 
 
What were some of the difficulties associated with immigrating? 
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Day Two: Migration Throughout Scripture 

 

Day Two Objective 

Students will draw upon Scriptural examples to explain why the migrant identity is central to 

Christian identity. 

 

Teacher Preparations Before Class 

Write bell work prompt on the board, or post using a projector. 

Materials needed: 

 Copies of handouts (Note: Handout 2A is adapted from JustFaith resources “Crossing 

Borders” by Fr. Dan Groody, CSC). 

 Slips of paper or notecards with Scripture citations written on them, enough for pairs or 

triads. It is okay to duplicate the same passages for use in more than one group. 

o Mt 1:18-23 

o Luke 23:44-46; Luke 24:1-8 

o Acts 1:6-11 

o Acts 2:1-4 

 Students will need Bibles. If students do not have individual copies of the Bible, then the 

teacher will need to reproduce the Scripture passages above. 

 

Lesson Procedures (50-minute class period) 

Time Method Description of Learning Task 

3 min Bell work As students enter the room, they respond in their notebooks to a 

prompt written on the board: “The Bible is full of accounts of men 

and women migrating from one place to another. List as many 

examples as you can from the Old Testament and New Testament.”  

2 min Prayer Teacher distributes (or projects) the text of the prayer service 

(Handout 2A), selects readers, and leads opening prayer. 

5 min Class 
discussion of 
homework 

Teacher asks students to set aside their bell work for a moment and 
take out their homework—their personal migration histories 
(Handout 1D). Ask questions to elicit feedback from students. Have 
students share the countries from which their families migrated and 
classify these generally (Northwestern Europe, Southern Europe, 
Eastern Europe, Africa, East Asia, the Middle East, Latin America, 
South America, etc.). Have students share the approximate time 
when their ancestors migrated, and their reasons for migrating, as 
well as any challenges they encountered. To close the discussion, ask 
students if they would consider immigration to be a modern 
phenomenon, and elicit the response that immigration is at the heart 
of the makeup of the “melting pot” of American citizens and 
residents. Based on your usual classroom procedures, either collect 
homework to check for completion or have students return the sheet 
to their class binders or folders. 

10 min Bell work 
processing/ 

Teacher erases the board as completely as possible and divides the 
board into two sections labeled “Old Testament” and “New 
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chalk talk  Testament.”  Along the side, write “early” at the top of the board, 
then draw a vertical arrow to the bottom of the board and write 
“later.”  Invite students to silently come to the board and write some 
of the Scriptural examples they came up with in the appropriate area 
of the board. Explain that the “early” and “later” labels are to help 
keep the examples in chronological order as much as possible, but if 
things get a little out of order, that will be okay. 

10 min Discussion After the flow of students to the board slows down, invite students 
to share some of the details of some of the examples listed. Ask 
students to name the reasons for migration, and encourage them to 
add any new examples of such reasons to their two-column note 
sheet from Day One (Handout 1B). Prompt students to add any other 
examples that seem to be missing. For instance: 

 Adam and Eve’s expulsion from Eden 
 Cain’s wandering 
 Noah and family 
 Scattering of the people after the Tower of Babel 
 The call of Abram 
 Joseph sold into slavery in Egypt 
 Joseph’s brothers travel to Egypt 
 Jacob’s family migrates 
 Moses and the Israelites migrate from Egypt 
 Ongoing Israelite migrations and exiles: Assyrian, 

Babylonian, Greek, Roman 
 Ruth migrates with Naomi 
 Old Testament ending with Israelites still looking for a home 
 Joseph and Mary migrating to Bethlehem 
 The Holy Family flees to Egypt, and later settles in Nazareth 
 Jesus travels as an itinerant preacher and healer 
 The early disciples travel as itinerant preachers 
 Paul travels on missionary journeys 

8 min Directions and 
Partner work 

Distribute copies of Handout 2B and group students into pairs (or 
triads, if necessary). Give each group a Scripture passage from the 
list below. Explain that each group will be reading a particular 
passage from Scripture that we might not have thought of 
immediately as a story of migration. Different groups will have 
different passages to read, although there may be some groups that 
have the same passage as one or two others. 
 
Students read the passage and work together to complete the 
handout. Teacher circulates to answer questions and help students 
with tricky passages. Note that the Crucifixion and Resurrection is 
the most abstract and involves two migrations. (You may wish to 
assign these to students who may need an extra challenge and to 
prompt them accordingly). 
 
Scripture passages include: 

 Matthew 1:18-23—The Incarnation (God migrates to earth.) 
 Luke 23:44-46, Luke 24:1-8—The Crucifixion and 
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Resurrection (Jesus migrates to the dead and back.) 
 Acts 1:6-11—The Ascension (Jesus migrates back to heaven.) 
 Acts 2:1-4—Pentecost (The Holy Spirit migrates to earth.) 

12 min Class 
Discussion 

Teacher distributes copies of Handout 2C and invites group 
representatives to share their responses to the questions as all 
groups take notes on the four stories. Teacher leads discussion of the 
final example. Explain that a pilgrim is someone who travels to a 
sacred place for religious reasons. Guide students to the 
understanding that we believe the earth is not our true home. We 
are called to be migrants, and to see our lives on earth as journeys 
home to God in Heaven. 
 
Conclude class with the following prayer: “Thank you, God, for 
helping us see that migration is nothing new. In fact it didn’t even 
begin with us—it began with you. You migrated from your homeland 
into our broken world to us to show us your great love and to save 
us from sin. You sacrificed yourself for us. Please God, help us to be 
willing to sacrifice for those in most need, for the least of our 
brothers and sisters. Amen.  
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Handout 2A: Opening Prayer 

 

Reader 1: We follow a great tradition. Along with Abraham, Joseph, Moses, Ruth, and the disciples, 

we are a migrant people. We enjoy here no permanent dwelling, but long for home. 

 

Reader 2: We are also a Resurrection people, rooted in a rich Christian heritage. 

 

Reader 3: We desire to grow in the Spirit as individuals and as a community. 

 

Reader 4: We acknowledge the gift of our lives and the demand of our calling to be Christ’s 

presence in the world. 

 

Reader 5: We want to find ways to give food to the hungry, drink to the thirsty, an invitation to the 

stranger to come inside, clothes to the naked, a cold compress to the sick, and a visit to the prisoner 

(Mt 25:35-36). 

 

All: Our God, we ask you to help us dare to live the life of Jesus Christ, transforming discouragement 

into hope, fear into love, and isolation into community.  

 

Leader: Thank you, God, for helping us see that migration is nothing new. Help us, O God, to go in 

peace from this place reminded that the story of migration is the story of your people, that it is the 

Christian story. Continue to make our hearts so tender toward this story that it can help us 

understand what it means to be human and what it means to be Christian. Amen. 
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Handout 2B: A Scriptural Example of Migration 

 

1. Provide a one- or two-sentence summary of your Scripture passage. 

2. Who is/are the migrant(s) in this story? 

3. From where are these figures emigrating? 

4. To where are these figures immigrating? 

5. What are the reasons for migration?  Are these reasons “pushes” or “pulls”?  
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Handout 2C: Salvation and Migration 

Passage Who migrated? From where? To where? Why? 
The Incarnation 
 
 
 
 

 
 
 
 

   

The Crucifixion 
and 
Resurrection 
 
 

 
 
 
 

   

The Ascension 
 
 
 
 

 
 
 
 

   

Pentecost 
 
 
 
 

 
 
 
 

   

 

One final example: 

We, the faithful, are often referred to as “the Pilgrim Church on Earth.”  What does this mean?   

Who migrates? From where? To where? Why? 
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Day Three: The Contemporary Immigration Debate 

 

Day Three Objective 

Students will assess three major perspectives—enforcement, guest workers, and legalization—on 

immigration and immigration policy. 

 

Teacher Preparations Before Class 

Write bell work prompt on the board, or post using a projector. 

Materials needed: 

 Copies of handouts (Note: Handouts 3A and 3B are taken from JustFaith resources “Crossing 

Borders” by Fr. Dan Groody, CSC). 

 Access for students to the webpage http://www.usccb.org/beliefs-and-teachings/what-we-

believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm, either via 

technological tools or via copies of a printout of the website.  

 

Lesson Procedures (50-minute class period) 

Time Method Description of Learning Task 

3 min Bell work As students enter the room, they respond in their notebooks to a 

prompt written on the board: “Think to any conversations that 

you’ve witnessed—in person, on TV, in the written news, on the 

radio, etc.—regarding immigration. What are some opinions that 

you have heard people voice about this topic?”  

2 min Prayer Teacher distributes (or projects) the text of the prayer service 

(Handout 3A), selects readers, and leads opening prayer. 

10 min Class 
discussion and 
bell work 
processing 

Teacher draws a continuum (horizontal line) on the board. Invite 
student volunteers to share some of the opinions they've written. 
Without commending or condemning any particular perspective, 
write these down along the continuum where they seem to fit—
deporting everyone in the country illegally on the left side, 
completely open borders with no regulations on the right side, and 
"gray area" perspectives in between, perhaps closer to one side than 
the other. As student responses begin to dwindle, you might probe 
with other scenarios: “What if someone was brought into the 
country by his or her parents at age one and is now twenty-one and 
going to college?  What if someone is working in a seasonal job that's 
in desperate need of workers?” The goal of the activity is to impress 
upon students the complexity of the issue. 

10 min Independent 
work 

Teacher introduces in depth three different positions that many 
people currently take with regard to immigration policy in our 
country, which will be labeled “Enforcement,” “Guest Worker,” and 
“Legalization.”  Distribute Handouts 3B and 3C, a description of key 
points regarding each of these perspectives and a graphic organizer 
for student notes. Students read Handout 3B and use this 
information to complete Handout 3C. When finished, students pair 
with a classmate to check their work. Teacher circulates to answer 

http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
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questions and check student understanding.  
15 min Role-playing 

exercise 
Teacher asks students bring their attention back to the front and 
announces that for the rest of the class period they will be practicing 
taking these different perspectives. Teacher poses question 1 
(below) and challenges all students to put themselves in the 
perspective of Enforcement, and elicits student responses to the 
question. Once an adequate response has been given, teacher has 
students shift to the Guest Worker perspective and answer the same 
question, and then the same question for the Legalization 
perspective. Then move to question 2 with the same procedure. The 
questions to address are: 

1) Why or why not should our national borders be secured? 
2) What type of process should there be for foreign-born people 

to earn American citizenship? 
3) What are the most important values to keep in mind when 

we consider immigration policy in our country?  (Elicit that 
the Enforcement position values primarily the sovereign 
rights of the country; the Guest Workers position values 
primarily labor rights; and the Legalization values primarily 
human rights.) 

4) What should we do about the poor who wish to enter our 
country? 

7 min Closure: think-
pair-share 

Teacher has students “return mentally” to their own natural point of 
view and consider the question: why is it so hard to determine 
national policies and laws on immigration?  Students take a few 
moments to write their responses, then share with a partner. Before 
class ends, call on three students to share their pairs’ responses. 

3 min Homework 
Instructions 

Teacher distributes Handout 3D for homework. Explain that 
Handout 3D will prepare students for the Day 4 class, which focuses 
on how immigration questions connect with Catholic social teaching. 
To answer the questions, students will need to access the USCCB’s 
webpage describing the seven themes of Catholic social teaching: 
http://www.usccb.org/beliefs-and-teachings/what-we-
believe/catholic-social-teaching/seven-themes-of-catholic-social-
teaching.cfm. If Internet access is not available, or if it might not be 
available, for all students, print out the page and make copies for 
students.  

 

  

http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
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Handout 3A: Opening Prayer 

 

Reader 1: O Lord, you have searched me and you know me. 

 

Reader 2: You know when I sit and when I rise; you perceive my thoughts from afar. 

 

Reader 3: You discern my going out and my lying down; you are familiar with all my ways. 

 

Reader 4: Before a word is on my tongue you know it completely, O LORD. 

 

All: Not only me and those like me, but also the least of my sisters and brothers around the world. 

 

Reader 5: You hem me in, behind and before; you have laid your hand upon me. 

 

Reader 6: For you created my inmost being; you knit me together in my mother’s womb. 

 

Reader 7: My frame was not hidden from you when I was made in the secret place. 

 

Reader 8: When I was woven together in the depths of the earth, your eyes saw my unformed body. 

 

All: I praise you because I am fearfully and wonderfully made. 

 

All: Not only me and those like me, but also the least of my sisters and brothers around the world. 

 

Leader: God, we ask you, through your Holy Spirit, to be present with us here today, to open first 

our hearts, and then our eyes and our minds to your truth and to your transforming power. We join 

together and humbly ask you to do a mighty work in us as we learn about migration and 

immigration so that then you might indeed do a mighty work through us. In the strong name of 

Jesus, we pray, Amen. 

  



23 
 

Handout 3B: Key Points from Three Perspectives on Immigration 

 

 
 

Some of the PRINCIPLE OBJECTIVES of those who favor an ENFORCEMENT POSITION are to: 

 Protect personal property along the border 
 Prevent unlawful entry 
 Plug gaps where federal enforcement fails 

 

Examples of those who hold this position, in varying degrees: vigilante/citizen border enforcement 

groups such as Minuteman Project, American Patrol, Border Fence Project; some media outlets such 

as National Review; some political leaders; some public policy think tanks such as the Center for 

Immigration Studies; federal agencies such as the Department of Homeland Security (D.H.S.) and 

Immigration and Customs Enforcement (I.C.E.)  

 

D.H.S. and I.C.E are charged with enforcing border policy, ensuring order, and preventing unlawful 

entry, especially to foreign invaders who could harm citizens. 

 

 

  

Enforcement Position: Key Points 

Seeks to 
preserve 

"American 
Identity" 

• Rejects any 

language other 
than English 

• Avoids cultural 

changes which 
disrupt the 

current social 
order 

Asserts 
migrants take 

jobs from 
willing 

American 
workers and 
keep wages 

artificially low 

Asserts 
migrants do 

not pay taxes 
and drain 
public and 

social servies 

Places civil law 
above all other 

factors 
without 

referencing 
root causes 

that 
precipitate 
migration 

Assumes 
Mexican 

nationals want 
to re-conquer 
and repossess 

land in the 
American 
southwest 
which once 
belonged to 

Mexico 

Equates 
migrants with 
terrorists and 

insists that 
increased 

border security 
will prevent 

future terrorist 
attacks 
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Handout 3B (continued) 

 

 
 

Some of the PRINCIPLE OBJECTIVES of those who favor a GUEST WORKER position are to: 

 Hire cheap labor 
 Maximize profits 
 Sell products and services at the lowest cost 

 

Examples of those who hold this position: some political leaders; some human rights advocacy 

groups; corporations 

 

  

  

Guest Worker Position: Key Points 

America needs  the 
unskilled, cheap labor 

migrants provide 

• Americans are too 

educated and / or too old to 
do unskilled labor 

Immigrants 
do the work 

American 
workers are 

not willing to 
do 

Entire sectors of the American 
economy depend upon immigrant 

labor 

• American crops perish in the fields unless 

there are migrants available to harvest them 

• Immigrant labor is what enables Americans 
to purchase cheap fruits and vegetables 

• Immigrant labor is one factor that keeps 
consumer prices down in construction, 
landscaping, meat packing, hotel and 
restaurant services, and janitorial and 

housekeeping services  

Immigration 
is a sign of a 

healthy 
economy 
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Handout 3B (continued) 

 

Legalization Position: Key Points 

 Asserts that all people have a right to work and seek to provide a more dignified life 
for themselves and their families 

Asserts that, regardless of legal status, no person should have to risk death in order to 
cross the border 

Asserts that people are being exploited 

Sees cultural diversity in a positive light and the immigrant as a gift 

Offers a reminder that American history has always had a place for the immigrant and 
this has consistently served the country well both culturally and economically 

Asserts that legalizing the movement of workers across the border will increase 
national security by bringing the underground workforce into the open, thereby 
reducing the demand for fraudulent documents and enabling border security and 
other government personnel and resources to be diverted to the war on terrorism 

Sees American citizens and government as having a responsibility and duty to assist 
those individuals, regardless of nationality or legal status, who are most vulnerable, 
and to seek to alleviate the root causes of the vulnerability 

 

Some of the PRINCIPLE OBJECTIVES of those who favor a LEGALIZATION POSITION are to: 

 Protect the rights of immigrants 
 Prevent exploitation of the vulnerable 
 Fight for human dignity 

 

Examples of those who hold this position: human rights advocacy groups such as Humane Borders, 

No More Deaths, Border Action Network; some public policy think tanks such as the CATO Institute; 

some media outlets such as the Wall Street Journal; Church leaders 
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Handout 3C: Three Perspectives 

 

 
Perspective: 

 
ENFORCEMENT 

 
GUEST WORKER 

 
LEGALIZATION 

Who does this include? 
 
 
 

   

What do these people 
believe about 
immigration? 

   

What do these people 
want to do? 
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Handout 3D: Preparing for Tomorrow’s Class 

 

Use the information that the United States Conference of Catholic Bishops provides on their website 

about the seven themes of Catholic social teaching to answer the following questions. You can 

access the website at http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-

social-teaching/seven-themes-of-catholic-social-teaching.cfm 

 

1) Of these social teachings of the Catholic Church, which seems most obvious or most self-

evident to you, and why? 

 

 

 

 

 

2) Of these seven teachings, which surprises you most, and why? 

 

 

 

 

 

3) Which of these seven teachings seems most relevant to the life of an immigrant to our 

country, and why? 

 

  

http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
http://www.usccb.org/beliefs-and-teachings/what-we-believe/catholic-social-teaching/seven-themes-of-catholic-social-teaching.cfm
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Day Four: Immigration and Catholic Social Teaching—The Face of the 

Migrant 

 

Day Four Objective 

Students will apply the principles of Catholic social teaching to issues related to immigration. 

 

Teacher Preparations Before Class 

Write bell work prompt on the board, or post using a projector. 

Materials needed: 

 Copies of handouts (Note: Handout 4A is taken from JustFaith resources “Crossing Borders” 

by Fr. Dan Groody, CSC). 

 Copy of the DVD, Dying to Live: A Migrant’s Journey 

 

Lesson Procedures (50-minute class period) 

Time Method Description of Learning Task 

3 min Bell work As students enter the room, they respond in their notebooks, 

referring to their homework if they wish, to a prompt written on the 

board: “Catholic Charities has stated, ‘Migrants and newcomers 

possess all the rights and corresponding responsibilities recognized 

by the Church. These do not derive from membership in a state or 

from immigration status, but from the inherent dignity of every 

person. In our view, citizenship does not confer rights, personhood 

does.’  What does this statement mean to you?” 

2 min Prayer Teacher distributes (or projects) the text of the prayer service 

(Handout 4A), selects readers, and leads opening prayer. 

5 min Process bell 
work 

Teacher calls on students to share either their response to the bell 
work prompt or to the final question on the homework from the 
night before. 

35 min Film Teacher distributes Handout 4B, Guided Film Notes, and introduces 
the film Dying to Live: A Migrant’s Journey. Either while watching the 
film or immediately afterward, students should make notes in the 
first portion of the handout. Later, for homework, they will complete 
the second section of the handout, referring back to the webpage 
they used to prepare for this session.  

5 min Closure—class 
discussion 

Teacher asks students to volunteer any reactions they have to the 
film: “What part of the film impacted you the most?” 

 

  

https://www.avemariapress.com/product/LS00001/Dying-to-Live/
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Handout 4A: Opening Prayer 

 

All: Lord, help us see migration and the migrant through the eyes of faith. 

 

Reader 1: More people are on the move today than ever before and for too many of them it is not 

by choice. Lord, have mercy on these, your children. 

 

Reader 2: Nearly all countries are experiencing the migration phenomenon in one way or another 

and it affects their social, economic, political, and religious life. Lord, have mercy on all nations of 

our world. 

  

Reader 3: There are generous responses of compassion made by people of good will and 

organizations that come to the defense of persons who suffer because of their migration. Lord, have 

mercy on these contemporary Good Samaritans. 

 

Reader 4: Migration raises a truly ethical question: How can we live in a world where the 

international economic order will support a more equitable distribution of the goods of the earth 

and reduce the need for large flows of migrants?  Lord, have mercy on all world leaders and people 

of good will who work and long for this kind of justice. 

 

Reader 5: The situation of the migrant is a challenge—an obvious challenge to the migrant, but also 

a challenge to the faith and love of believers to make true Jesus’ statement, “I was a stranger and 

you made me welcome” (Mt 25:35). Lord, have mercy on all people who face these challenging 

circumstances. 

 

Reader 6: Like the migrant, to follow Christ means to walk behind Him and be in transit in the 

world because “there is no eternal city for us in this life” (Heb 13:14). The believer is always a 

temporary resident, a guest wherever he may be. Lord, have mercy on all who seek to live in this 

world but who look beyond for a final home. 

 

All: Lord, help us see migration and the migrant through the eyes of faith. Amen.3  

                                                           
3 Prayer inspired by phrases in the Vatican document, “The Love of Christ Toward Migrants” (Vatican City, 
2004). Available at: 
http://www.vatican.va/roman_curia/pontifical_councils/migrants/documents/rc_pc_migrants_doc_2004051
4_erga-migrantes-caritas-christi_en.html (last accessed February 14, 2012). 

http://www.vatican.va/roman_curia/pontifical_councils/migrants/documents/rc_pc_migrants_doc_20040514_erga-migrantes-caritas-christi_en.html
http://www.vatican.va/roman_curia/pontifical_councils/migrants/documents/rc_pc_migrants_doc_20040514_erga-migrantes-caritas-christi_en.html
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Handout 4B: Guided Notes for Dying to Live: A Migrant’s Journey 

 

 

At the time of watching the film: 

What reasons does the film offer as to why people choose to migrate, and why they might rather 
choose not to? 
 
 
What were some of the dangers of the migrant’s journey? 
 
 
Of all that you heard or saw in the film, what facts or stories are the most striking or surprising to 
you? 
 
 
 

 

After watching the film: 

Several hours after having seen this film, what do you remember most clearly from it? 

Look back at the website or handout you viewed earlier, describing the seven themes of Catholic 

social teaching. After viewing the film, explain how three themes of Catholic social teaching connect 

most deeply with the life of a migrant? 
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Day Five: Immigration, the Catholic Perspective, and the Eucharist 

 

Day Five Objective 

Students will describe how our universal celebration of the Eucharist relates to our call to unity as 

Christians, without borders between us. 

 

Teacher Preparations Before Class 

Write bell work prompt on the board, or post using a projector. 

Materials needed: 

 Copies of handouts (Note: Handout 5B is taken from JustFaith resources “Crossing Borders” 

by Fr. Dan Groody, CSC). 

 Setup to display a film clip to the class via internet. 

 

Lesson Procedures (50-minute class period) 

Time Method Description of Learning Task 

8 min Bell work As students enter the room, they receive a copy of the first two 

paragraphs of Fr. Dan Groody’s article, “Fruit of the Vine and Work 

of Human Hands: Immigration and the Eucharist.”  Students read 

these paragraphs and then respond in their notebooks to this bell 

work prompt written on the board: “What do you think it would 

have been like to attend this Mass?” 

2 min Prayer Teacher distributes (or projects) the text of the prayer service 

(Handout 5B), selects readers, and leads opening prayer. 

10 min Process 

homework: 

class discussion 

Teacher has students set aside their bell work temporarily and take 

out their completed homework—their responses to the film, Dying 

to Live: A Migrant’s Journey. First, invite students to share the most 

memorable parts of the film, and to respond to each other’s 

comments. Then, pose the second question: Which themes of 

Catholic social teaching resonate most with what students saw in the 

film?  What do these teaching require of us as faithful Catholics? 

10 min Process bell 

work: class 

discussion 

Teacher explains that the central expression of our Catholic faith is 

our participation in the Eucharist. Invite volunteers to share their 

responses to the bell work, and to respond to each other’s thoughts 

and comments. 

10 min Class 

discussion and 

film examples 

Ask students if any of them have ever attended Mass celebrated in a 

language they did not know. After a show of hands and any brief 

comments about the experience, tell the class that they will all get a 

brief taste of such an experience, though it is certainly no 

comparison to being there in person. Show an internet film clip of 

the consecration in a foreign language (one clear example is at 

http://www.youtube.com/watch?v=fDst9pyfX2g&feature=related; 

fast-forward to begin at 33:21 and watch for several minutes). Ask 

students to describe the part of the Mass that they are watching. 

http://www.youtube.com/watch?v=fDst9pyfX2g&feature=related
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Elicit that this is the beginning of the Liturgy of the Eucharist, and 

the Eucharistic prayer. Students should recognize familiar gestures, 

response patterns from the congregation, as well as of course the 

setup of the altar. Ask students what they think it would feel like to 

attend Mass, in person, in an unfamiliar language, and how they 

think their familiarity with the rite of the Eucharist might help them. 

Explain that one of the most beautiful and powerful aspects of the 

Eucharist is its universality. The words of prayers and readings, 

actions of clergy and faithful, and even the physical objects that are a 

part of the Mass are the same all over the world, and all of the 

faithful are always welcome to celebrate together. No one is ever 

excluded, and our call is to be sure that all feel welcome. 

5 min Closure Teacher shares (either by reading aloud, projecting the text, or 

inviting a student to read aloud) the following lines from Eucharistic 

Prayer II: “Humbly we pray that, partaking of the Body and Blood of 

Christ, we may be gathered into one by the Holy Spirit. Remember, 

Lord, your Church, spread throughout the world, and bring her to 

the fullness of charity, together with (N.) our Pope and (N.) our 

Bishop and all the clergy.”  Ask students to identify this line, and 

elicit the response that it is from the Eucharistic prayer. Ask who it is 

that offers this prayer, and elicit the response that, while the priest 

prays it aloud, all of the faithful participants pray along with him. 

Finally, ask how this prayer relates to the topic of immigration, and 

elicit that this is a prayer for unity in the Church and in the world. 

The Eucharist celebrates that we are one body in Christ, without 

borders that divide one part of the body from another. 

5 min Final 

assignment 

Teacher distributes the final assignment (Handout 5C) and 

announces a due date as well as any specific instructions. This paper 

will serve as the final assessment and unit grade for this 

immigration unit. 
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Handout 5A: Bell Work 

 

(The following text is the first two paragraphs of the article by Fr. Daniel Groody, CSC, entitled 

“Fruit of the Vine and Work of Human Hands: Immigration and the Eucharist,” published in the 

journal Worship, volume 80 no. 5, 2006) 

 

In November 2003, I attended a Mass in El Paso, Texas along the U.S./Mexico border. 

We celebrated Mass outside, in the open air, in the dry, rugged and sun-scorched 

terrain where the United States meets Mexico. This liturgy was a time not only to 

remember all the saints and all the souls of history but also the thousands of 

Mexican immigrants who died crossing over the border in the last ten years. Like 

other liturgies, a large crowd gathered to pray and worship together. Unlike other 

liturgies, however, a sixteen-foot iron fence divided this community in half, with one 

side in Mexico and the other side in the United States. 

 

To give expression to our common solidarity as a people of God beyond political 

constructions, the two communities joined altars on both sides of the wall. Even 

while border patrol agents and helicopters surrounded the liturgy and kept a strict 

vigilance, lest any Mexicans cross over, people sang, worshiped and prayed. People 

prayed for the Mexican and the U.S. governments. People prayed for those who died. 

And people prayed to understand better their interconnectedness to each other. I 

remember in particular the sign of peace, when one normally shakes a hand or 

shares a hug with one's neighbor. Unable to touch my Mexican neighbor except 

through some small holes in the fence, I became painfully aware of the unity we 

celebrated but the divisions that we experienced. In the face of the wall between us, 

it struck me how we could experience concurrently our unity in Christ but our 

dividedness in our current reality, for no other reason than we were born on 

different sides of the fence. It brought to a new level the insight of Dr Martin Luther 

King, Jr., who said that "Sunday at 11:00 (is) the most segregated hour in America." 
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Handout 5B: Opening Prayer 

 

All: O God, we lift our hearts to you. 

 

Reader 1: With joy we praise your holy name, our God. 

 

Reader 2: In our best moments we remember that it is you who are the source of our joy, because 

you have covered us with your grace and showered us with your love. 

 

Reader 3: We recognize that our needs are met by your provision and our hearts sing with wonder 

at your generosity toward your children. 

 

Reader 4: Make our joy even more complete, our God, by reconciling us to our sisters and brothers. 

 

Reader 5: Make us one people; make us one in the bond of love. 

 

All: God, meet with us again through the presence of your Holy Spirit. Teach us your truth and make 

us willing hearers and learners and ultimately doers. Amen. 
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Handout 5C: Final Assignment 

 

Select one of the following writing prompts and craft a response according to your teacher’s 

specifications. 

 

A) You have seen during this unit, immigration is a complex topic. What do you personally 

believe our country’s policies should be with regard to immigration?  How does your faith 

contribute to these beliefs?  Make reference to the topics that you have discussed and 

studied throughout this unit in your response. 

 

B) Imagine that you serve on the pastoral staff of your parish, and as national election day 

approaches, several of your parishioners come to you asking for guidance. The candidates 

for office have widely-ranging views on issues related to immigration, and they want to 

know: How should a faithful Catholic make decisions about what immigration policies (and 

thus, which politicians) to support?  What do you tell them? 

 


